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■ IBSTRACT ' 

TJiis learning module on evaluating students, in 

perforBfance- based vocational education (PBVE) programs i^*'&ne"'trf-Hftane 
: developed f or use in training'^ admi^histrators^ teache^ijs'i^" atd 

prospective teachers^^ the utiiizaticn of V6bat4p'|fa^'-T€chtfical 
- Edubiation Consortium of istates (V-TEtS) catalog,/' of ^performance 

bbiectiyes, criteria-referenced measures, ani^^'perf or aance guides. 

Hea dings are proyided" on the folloning sutjedt /areals: the rcle cf 
i^r-;ey;^^ PBVE; evaluation via perf or la see testing ; evaluating 

|jcpgnitive iear^ via vtit ten tests; evalual:i^c affective learning; 
I 1^ alternatives; an|d. recording results. lExamples of module 

|;?beliayi^ral objectives are these: be able to g/iye thie t^asic measure of 
^ evaluation in a perj?6rmaiice-based system; the^tiree Eajcr types of 
B^wformance evaluation; |the characteristics cf six levels of 
Blearning; the five major types of objective tests; the major records 
V that jaore used to chart Student progress in a p^tf ornaJice-fcased 
ISsystem; and the^iajpr el^aljuation devices for measuring attitudes. A 
&\^lossary of terms, a glossary sielf check, and fiye self-check lists 
l^ibn module readings are pjrdVided. (An instructor's handbook~CE 017 
"^^^^tKyc xi^ all thje modules contains thJe checkout activity, a 

■iuiti:ple choic to the behavioral objectives stated at the 

l^beginning of the module. |:The modules are deisigned for use vith 
llihdividuals or with groups^ (JH) \ 
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INTRODUCTIOfN 



OBJECTIVE 



Objective student evaluation hac long been a 
professiol^al. goal of dedicated vocational 
teachers. A move toward performance-based 
education provides the instructor with a solid 
foundation for objective student evaluation. 
You will recall that in module otie 
performance -based education was definied as 
an educational program in wiiich taskts (or 
skills) to be acquired and demonstrated by 
the student as well as the criteria (standards) 
to be applied in assessing the performan^^c of 
such tasks (skiUs) are made explicit in 
ildvance. The student is held accountable for 
meeting these criteria. More specifically, you 
will recall that in module two a 
criterion-referenced measure was defined as 
"an exercise based upon a performance 
objective and designed to measure attainment 
of the objective. 

Ideally, student evaluation in 
performanccrbased education is based on 
preset standards with which the student 
performances are compared. Realistically, 
however, our current system frequently 
requires that students receive a numerical 
and/or letter grade. 

This module is designed to acquaint you with 
the role of evaluation in performance-based 
vocational instruction, strategies for 
evaluating peiformance, alternative grading 
methods and suggestions f^r record keeping in 
performance-based vocational education. 



Given instructional materials developed for 
this module, the participant will be able, with 
100% accuracy, to select on a multiple choice 
test: 

1. the basic measure of evaluation in a 
performance-based system. 

2. the three major types of performance 
evaluation. 

3. the characteristics of six levels of 
learning. 

4. the five major types of objective tests. 

5. the major characteristics of affective 
evaluation. 

6. the major characteristics of five grading 
alternatives, 

7. the major records that are used to chart 
student progress in a performance-based 
system. 

8. the major characteristics of the three 
forms of performance evaluation 
checklists. 

9. the major evaluation dfevices used for 
measuring attitudes. 



/ 

DIRECTIONS 

Module 5 should be completed before 
beginning work on this module. 

Read the objective. If you think ys>\i can 
accomplish the objective, turn to the 
Checkout. Activity page 37 and follow 
the instructions. 

If you feel you are not able to accomplish the 
objective, now, turn to the Learning Activities, 
^gin the^ Learning Activities., and as soon as 
yiiu feeLyou Are ready, turn to the Check-Out 
A Jtivity and follow the instructions. 



LEARNING AOflVITiES 

1 . READ the Glossary of Terms for Module 
Six. 

2. CHECK YOUR KNOWLEDGE by 
completing Self-Check I - Glossar}^ 
Self-Check. 

3. READ Sectio?\ I - Role of Evaluation in 
PBVE. 

4. READ Section 11 - Evaluation Via 
Performance Testing. ^ 

5. CHECK- YOUR KNOWLEDGE by 
' completing Self-Check II - Performance 

Te.sting. 

6. READ Section III - Evaluating 
Cognitive Learning Via Written Tests. 

7. aiECK YOUR KNOWLEDGE by 
completing -Self Check HI -Evaluating 
Cognitive Learning. 

"SPREAD Section IV - Evaluating 
Affective Learning. 

9. CHECK YOUR KNOWLEDC^ by 
completing Self-Check IV - Affective 
Testing. 

10. READ Section V - Grading Alternatives. 



IL CHECK YOUR KNOWLEDGE by 
completing Self-Check V - Grading 
Alternatives. . 

12. READ Section VI > Recording Results. 



13, Turn to the Check-Out Activity, page 37 
and follow instructions. . 



GLOSSARY OF TERMS ~ MODULE 6 / 



Dia^.ostic test — a test given, to a student 
during the instructional process to aid in 
identifying student strengths and weaknesses 
relative to a given subject under study. 



Evaluation checklist - supplementary aid to 
the performance objective standard which 
is used when a specified product or process 
is highly subjective. 



Norm -referenced test , -a test used to 
determine how well a student performs a- 
given task relative to other students in a class. 

. O bjective evaltiation — a measurement 
involving the use of facts without distortion 
by personal feelings and/or prejudices. 

Pre-test — a ,test given prior to instruction to 
determine technical' slalls and knowledge a 
student possesses in a given subject. 

Process evaluation — a form of evaluation thdt 
rates each step of a task. 

Product evaluation — a form of evaluatiqn 
that rates the end result of a student's effort 

Subjective evaluation — an evaluation 
-influenced by the evlduator's personal 
experiences and/or prejudices. 
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SELF-CHECKl 
GLOSSARY 



Directions: Matc\\ the foUowing terms with their appropriate description. Record your wiswereon a 
separate sheet of piper. Check your responses using Ae answer key at the bottom of tiie page. 



DERINITIONS 

^ supplemjentary aid to the 
performance standards which i 8 used 
when a specified product or process is 
highly subjective. 

2. — a test given prior to instruction to 
determine technical skills and knowledge 
abtudent posse$^es in a given subject. 

t ■ 

3. j-' a test used to determine how well a 
istudent performs a given task relative to 

'ler students in the class. 




a test given to a student during the 
tructional pr^ess to aid in identifying 
identjtrengths and weaknesses relative 
to a given subject under study. 



TERMS 



a. Diagnostic test 
b« Evaluation checklist 
c. Norm*referenced test 
a. Pretest 

Product evaluation . 
f . Process evaluation 
g* Objective evaluation 

h. .'^ Subjective evaluatiorr 



— a form of evaluation that rates the end 
rf!sult of a student's effort. 

— a form of evaluation that rates each 
step of a task. 

— an evaluation influenced by the 
eyaluator^s personal experiences and/or 
prejudices. 

— a measurement involving the use of 
facts without distortion by personalv 
feeling and/or prejudices. 



SELFCHECKI 

QoBsary Checklist ^ . 



Answer Key 



SECTION I 
ROLE OF EVALUATION IN PBVE 



Student evaluation in performance-based • 
vocational education fulfills three important 
functions. First, evaluation provides the 
student with feedback regarding his/her 
performance relative to th6 standard of 
proficiency which has been preset in the 
criterioa-referenced measure. In addition, 
data wTiich is collected by the instructor 
during the assessment procedure can be useful 
to the instructor in grade assignment if the 
system requires more than a pass/fail 
evaluation* A third function of student 
evahiiatidn is that the assessment provides the 
course instructor with feedback regarding the 
succes^ or failure of his/her instructional 
design. 

Three basic . types of assessment are 
recommended in order to satisfy the three 
functions identified above. These assessments 
are pretesting, diagnostic testing and 
performance testing. 

Pretesting students to deterinin^ preteipiisite 
skills they bring to the learning situation is 
highly desirable. Results of pretesting provide 
the bakis for decision making* If a student 
possesses the skills necessary to perform a 
task, he/she may be cei^fied a? having 
- successfully performed the ta^sk and move^to 
ahother task without having to gb through the^ 
ieamixig activitieiB designed to help him/her 
master that particular task. , \ 

Diagnostic testing is used primarily to ferret 
out the areas in which the student needs help 
aB he/she attempts to master a .task. 
/ Diagndstic tiests, then, aid the instructor in 
/ identifying problem areas for the ' student/ 
iMI^i^ this information, the instructor can 
f TOjust instruction to meet unanticipated 
inoividual student differences* 

Criterion-referenced tests are used to 
detCTmine as accurately as possible when a 
i Jirtudent has reached an acceptable level of 
v^^^^pieii^ testing . 

^ tKe studfe^^ ifi" tested on how well he/she 
I^^ I^^ relative to a preset stAndard 

"Idl ' the othier Hand, 



norm-referenced tests determine how well the 
student performs a given task relative to other 
students in the class. Butler differentiated 
between the two tests most succinctly when 
he stated that criterion-referenced testing 
separates the students along a time scale while 
norm-referenced testing separates students 
along a proficiency scale. ^ 

This is not meant to imply, however, that 
criterion-referenced testing does not allow for 
individual differences in performahc^. The 
extent of difference is not nearly so great as 
that in the norm-referenced situation. In 
criterion-referenced testing there is a preset 
proffciehcy level Even though this level may 
be quite high, instructors will find there is 
room at the top for a rank" ordering of 
students. . . " 

For morale as well as motivational reasons, 
the student who surpasses the preset 
minimum proficiency le^el might receive a 
superior rating or even highly superior. The 
student who meets the staindard. would 
receive a satisfactory rating,: while a 
student who does not ' reach the 
minimum level of proficiency merits an 
incomplete rating. This incomplete rating 
would, f course, be a temporary rating 
indicating that the student wiU be given an 
opportunity to work toward a stitisfactory 
performahde level 

Section 11 ViU address process and product 
evaluation. Section III will deal With methods 
for evaluating cognitive aspects of 
performance.' Section IV will - address 
approaches for assessing affective aspects of 
performance. In Section V, alternative 
grading methods are discussed. . , 



If, Coit> Butler, Instructidnd Systems 
DeiJelopment for Vocational and Technical 
Tmning (Englewood Cliffs: Eiducatibn 
Technology iPubUcations, Inc., 1972); p. 98. 
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SECTION n 

EVALUATION VIA PE^IFORMANCE TESTING 



; Student evaluation in performance-bauted 
instruction ia based on criterion-referenced / 
meaaurea A criterion-referenceji measure, you ' 
win recall^ is an exercise based upon ^ 
performance objective and is designed to 
raeasure attainment of the objective. Wheh 
properly written, criierion^referenced 
measures give dear, complete directions to 
the student ^ reiquire performance of the same 
behavior specified in^ the performai^ce 
objective; consist of compatible terminoldgy 
and require the same conditions as specked 
in the objective. Performance-leased 
evalUatioit generally consists of prbcess 
testing, product evaluation, or a; combmation 
of the two. ■ 



ftocess Evaluation 

Process testing is used to evaluate each step of 
a task while, the student perforins the task. ' 
Thus, the student is rated on the degree of 
acceptability of each step. IVocess evahiation 
is the most time-consuming of the three types , 
of performance testing; however, it yields the ; 
most cbmiw'ehenMve evaluation results. 
Folio wihg you will see an example of a task 
requiring process evaluation. Tne example, 
taken directly from a V-TECS Catalog, 
Includes a process evaluation checklist Note' 
that the items in the checklist mirror steps in 
the performance guide* 



I.. 



Task: Give p^enteral medications 



Criterion-Referenced Measure: 

■ ■ . ■//■■■■ 
^ Provided a patient, physician^ orders, 
' piventeral medications, and thct necessary 
equipment and supplies^ administ^ parenteral 
medications sub^taneously, iititradermajQy, 
intramusGulurly , or using Z— tra^k' techmque. 
The proced^'e wil^be evaluated in accordance 
with a performance diecklist 
checkhst items must^ be rated/ ^^acceptable/* 



Performance Guide: 



7'\ 



with 



1» Compare phystcian^s plrders 
patient's medication recbrda. 

2. 'Waishhands. i /m / 

3. AsB^mble equ^ment and supplies. 

4. Select jffoper ineaicat^on and check label 
as meiupation is: i 

a. Rembved^om storage area. 

.b, I>rawiijto jsyrii^ 

c. R^lace(|rf& steerage or container is 

■ // J'dilw^dcA^ 

5. Conipare label and/ patient's mejdication 
recoirdiv' • / ■ ' 



EKLC 
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6. Calculate correct dos^e. 

7. Plrepare syringe. ^ 

8. Draw up proper dosage using sterile 
technique. 

9. Expel air from syringe. 

10. Return container to storage or discard, 
. as appropriate. 

1 1. Place imsdicatioa; card 
' together on medicine tray, if ajp^ 

12. T&e medication to patieht^s bedside. 

13. Greet patient and verify patient's 
identification. 

14 Identify and prepare injection site. 

15. Expel air from fringe. 

16. Admuuster medication in one of the 
following ways: , . ^ 

a. Subcutancously:.^ 

(1) Hold minge between thumb 
and index finger. 

(2) Insert needle at 45 degree 
angle. / 

(3) Aspirate plung6r» / 

(4) Inject medication. 

(5) Rethove needle and ma 
$ae8u 




b. Intradennally: 

(1) Support patienfs arm with 
anterior portion upwariL Hold 
akin on fofffirm tigHt 

(2) HoW ^^ringe witii bevel of 
needle upward* 

(3) Insert n^e^e at 10 ^ 15 
- degree angle (almost parallel 

to skhi) 80 that-only bevel of 
needle pmetrates the akin. 

(4) Inject medication slowly so 
tlut whib^^heal appiears. 

(5) Withdraw nccdic. 

(6) ^hr^ gently witli no pressure. 
c Intramuscukrly: 

(1) Hold mhige between thumb 
and index i&iger. 

(2) Insert needle ^at 90 degree 
angle. 

(3) Aspirate phui^. 

(4) Inject meoicatioa. 

(5) Remove needle and massage 



area. 



d Z^track technique: 

(1) Draw 1/2 cc of air into 



minge. 

(2) RetrKct akin laterally in glutea! 
area. 

(3) Insert, needle at 90 dc^ee 
an^ using at least a two inch 
needle. 

(4) Aspirate plunger. 

(5) Inject m^cation and wait 10 
seconds.^ 

(6) Remove needle. 

(7) Releake skin. DO NOT 
MASSAGE AREA WHEN 
USING Z-TRACK 
TECHNIQUE 

17. Apply bandaid, if necessary 

18. Pirovide for patient's comfort 

19. Remove and dispose of equipment 
piroperly. 

20. Record procedme. ^ 



PROCESS CHECKLIST: Give Paraiteral Medications 



ACriVjTY 

1. Identified medicine, dosage, time and 
route of administration. 

2. Washed hand&^ 

CHECKJED MEDICATION LABEL 

> . " .-. • ' ■ . ' 

3. When m(bdicatidn was removed from 
storage. | 

4 As medication was drawn into syringe. 

5. As medication was replaced to storage or 
container discarded. 

PREPARED MEDICATION FOR INJECTION 

6. V Calculated corredfdosage. 

...... ■ . ■ . . . • / 

7; ftcpared syringe without contamirfiffipn. 

J^ 8. iE^ medication land . medicine card 
: tio^ther on mediicihe tray* 



''■til 



I- 



RATING 

ACCEPTABLE UNACCEPTABLE 



PROCESS CHECKUSTi Give Parenteral Medic«tk>r^ 
(Continued) 



ACTIVITY 

PREPARED PATIEWT FOR MEDICATION 

9- Gi^eted patient md verified patients 
identi^cation. 

10. Fjrcpared< injection site;* 

1 1 L Expelled air from syringe. 

\ GAVK SUBCUTANEOUS INJECTIONS 

12* J^oeerted needle at 45 degree an^. ' 

1 13. Aii^irated ' plunger . before injecting 
medication. 

|l4. Removed needle and maafuiged area. 

GAVE INTRADERMAL INJECTION 

^^il5. Held flkin on forearm tight / 

L16« Inserted needle at 10 — 15 degree angle 
with bevd of needle upward. 

|17. txriecled medication slowly tintfl white " 
^^^eal appeared. 

|8. Withdrew needle and wiped area gently 
,1// with no pressure. 

GAVlE INTRAMUSCULAR INJECTION 

19. Iqlected needle cpiickly and ISrmly at 90 

■ degree angle. 

!0. Aspirated plunger before injecting 

^« medication^ , 

hi. Removcii needle and massaged area. 

feAVE INJECTION USING Z-TRACK TECHNIQUE 

1/22. Retracted ddn laterally. 

L 

123. InMrted needle at 90 degree anglei 



RAHNG 

ACCEPTABLE UNACCEPTABLE 



r 



26. Removed needle and tefeaaed skin 
without mami^mg area. 

CONIPLETED PROCEDURE 

27. Applied bandaid^ ii neceaaary. 

38, Removed and dkpoacd of equipment 
29. 'Rea>rded procedure. 



RATING 

ACCEPTABLE UNACCEPTABLE 

'^Lzm.^ r~~i 

I 1 U- .1 
r {, r— [ 

cr J I I 
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Pfoduet EtrahiAtion 

Pifoduct evaluation is ixmd to irvakiate the 
«tud«nt on the de^ee of acceptabiiiity of the 
completed product. It w !c» time c^wsaminf^t 
however, the iitHtnictof cannot ea^K- determine 
ff th^^irtudcnt htS performed tzdi ^ttp of thr 
IJrocci conrcetly. Imfead, the injBtructor r«le« 
iht final product. *aich aj? a <:ake or dmplay 
window. \' 

The foUowing .ia«k« taken from tl^e Fos>d. 
Management^ Production^ and 3«r^iceB 
C5ciuj(«h ifi an" example 7)rV 

pS?«3rm«nce iy which profhict evaluation is 
appropriate. Here you wiU note the checklist 
con0B8tji of -iteriw' whJch evaluate the 
products not thti proceaa. 



V 

Taak: €ook V€f;eUble< by boiling, nimm^THf^ 
and ateaoninf. 



Criterionllefefenced ^ Measure: 

Given netemary equtpfnent 6up|>ik«, and 
veeetabie» (fresh, froxen^ camied.^ fir 
dehydmled as aelecuNl by the tmlnictor), ptua 
<<tandardked recipes for boiling, simmering 
and steaming vegetabtea, prepare a minimum 
of one vcg^wte dish u«ng each metttod. A 
checklist WiD be used to rate performance. 

Pcrformince Guide: 

L Gather auppiiea and eqpt{>r;ient 

2, IfVepare vefetablea for cooking. 

3. . Add re<quired amount of iiquid and 

seatoning in cooking pot 
4\ Heat Unriid to boii»^imn (h steam as 
required. 

5, Place vegetabtea in cooking pot at 
required dme for method used 
Cook covered or uncovered aa required 
for vegetable type, 

7. Cook for required length of time. 

8. Remove from heat. 



ACTIVITY 

EXTERIOR APPEARANCE. 

L Consisted of regular, unbroken, 
even*shaped pieces. 

2. Consisted of correct size. 

3. Had good color^ was br^t, even^ clear, 
fresh; not duR, pale or muddy* 

■ ■ • • 

4. Contained proper moigtne«8; not dry« 
watery, or. shriveled* 

INTERIOR 



:| 5. Had goodjexture^ 
I 6. Had good color; 

PALATABILITY 



PRODUCT CHECK UST 



HATING 

ACCEPTABLE UNACCEPTABLE 



7. Had good flavor that was pleasant and 
\3 % true; nof raw or strong; weU-seasoned, 
i not burr^ed« 



|r 8. Uaed correct temperature,,. 

PORTION 
9* Provided Adequate ijortiom 
,|U10/ Saved attrafe^ 



1^ c 



cz: 



] L 
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when 



MM 

f / aiidf iirodbld This evaluative 

f"^' ''lioe&ire' liaa^^^ in 
'jr Art critical proceeaeg are not iimwe^ prior 
• foAefiiudprochict review. 

, * flw foBmtring /4uk taken itgrn,. the Tractor 
lleidiinics CrtUt^ proyicles an iUuibittion pn 
'i<i!^M0^ftitmi^^ wfaiin a proceaB 

valuably aod i^tMcal 'T^^ 
'luu tiw r aedc^ints .t!)n.. vfji^ 
F-V||i^pill tb .inform the student that " 
^.f^Hm^' is> ' to evahiate the process 
'^poii^tB ifi the 1^ 

tti <mfyi would nfxt provide adequate 

^' >M!antjttit>if thii-ease. 

Inftaa rear mam bU seats 

I'HQriterion-IUfewncsd Wfeaw^ 

{%•'-' . * - 

Ir '^^Givtti a mechanic's, tool set, atorque^vrench. 



ivfll hoU oil Mer parts '^^^1^ ^^i^^eiotljr ^ t 
.placed aidd likened* 

lyfonnaiice Guide: 




It Remove oil pan and clean same. 
2; Remove all traces of oil pan gasket from 
jbiock* 

Remove rear main bearing cap. 
Loosen odier main bluings to allow 
midshaft to drop sli^tly. 

biit did seal 
loricate top half of new seal and put in 
plsce., ■ 

(^oat ldutside of libw Seal:wi^ sealing 
comjpound and [mt in, pk(^ in main 
capv Take c^ get jcpm 
Upo{Bce^ /'v ... 

Lubricate Up of ^seal^^^ 
Put 1^ mim c^p (with seiei^ in place. 
10. /Torque main Ihw^ 
ill " Ri^iil)^ oil piu wth new vgt^ 



3. 
4. 

5. 
6. 

7. 



8. 

9J 



^and 



ACTIVITY 



1. llemoved oiLpan and cleaned same* 

2. Remove<i afl traces of oil pari gaiakei 
. > trom;^!^^ . ■ 

/d. Removed rear main bearing cap. 

4 It^MM^ other main beafrings to allow 
cfiiikshaft to drop sligjhil]^. 

^ Sa PuOed out old seal 

f Vda Lubricated top Half of hew seal and put 
in|diice. 

^. 7, Coated outside of ncsv seal with scaling 
" oonipqttnd'and put in plac^ in rear niaifr> 

fL^lrbok care not to get compound on 
of;8ea]^ 

1 si Lubricated Jt^ of seal witK^hgine oiL 
9, Put rear main cap<with seal) in pUce. . 
%d Totcpi«^ main bearings. 



RATING 

CCaEP TABiiE tjr|AeC||^^MJE 



3- 









. ■■■ ■ ■. ' ■> 






*' 1 





I c 




MM diBfik your work before 



t3 
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|p.;;>.- SUMMARY: / ' ...^ * 

^ Pk'operly stated criterion-referenced measures 
• oiitliiie for the student exactly how he/she 
will be tested. 

Process test'items tell the student what steps 
tfe going to be evaluated. Example; Evaluate / 
each step of a task, such as measuring 
f windows to. determine the amount of fabric ^ 
I • needed for Araperies; or perlform receptioiiist 
1^ duti<^ I^srfdrnumce guides are a source of^tcilst 

iteioiis for the instructor, Ptoduct^die^dist 
iteiUs t^n the student how tfie^ 
evaiuati^ - the finished yiFodiict/ Ex 
g;^^ -.Ev^^ finidrCiW a \ 

1^ Gdmpteted mi^^ phimb brick 

;^sJQL; Com^^ dieel^^ it^ms with 
instracto^ ^ec^ alert the Istudent to 
allow Ihe instructor to check the product at 
identifwd points before the product is 
^ completed. Examplig: Evaluate critical 
y pieooesKS and producti such as spread icin^ 

on cakes — check tof/sec .ii middle layer is 
; : frosted and cnimbs < ar€i- brushed^ b^ 
|E evabiatiiig the final juoduct the Jced cake; 
pi . (W^ insti^ ~ check tpi see /if 

. tiaflingrwasl^^ profmly before iiutalling the 
I t second 'laiyer of uiing^ 
^ ' *i ^. examide, is the end result or product. ^ 

I The type of evahiatioh will depend upon the 
\ task, material and non*material resources 
Y .available. 



SELF-eHEOC II 
Peirfprmance Testing 



Questions: 1-3 

Directions: Examine the foUowing pages from six V-TECS Catalogs which are marked ^'A," "B," 
"D," ^*E " and **F." Determine which of tihe tasks require product, performance, or 
c6inbination.t}ipe8 of evaluation. Record your answers on a separate sheet of paper. 



1. Producf 

2. Process 

3. Combination 



(Pi-oce^/Product) 



-1- 



ay £ 
n ^aHD-Jias 
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\ Duty: MAmXAINING AND SERViaNG BASIC ENGIISE 



Task: Measure piston-ring end gap 



Pqformance Objective ^ . 

n Given a piston* ring and feeler gauge, measure ;the piston-ring end gap. Measurement should 
agree with tl]At of instructor/ (^^^ 



^^-< €ri^on-Referenced Measure 

Measure 'a pirton-iing end gap in a ]aix>ra^ 



Performance GUide ' 



1. 3)^^ 

?r %?fi»^ l^e byUiv^by t^ 

p.^^ ^nds of the iSi^ V 

4;^t Take n^ii^^ i.ich intervals doWn to the lowest point of riiig iirkveL l^ 

reading is ^.ri^ end gap. 



\ ■ , ■ ■ ■ 



/ ■ 

,/ ■ 



Duty: PERFORMmc computational clerical activities 

Task: Keypunch Data 



Performance Objective 

■ ,. . ' y V ■> ■ • " ■ , . ■ ■■ . . ■ , 

Given 15 buamle^documents containing accounting data phis format .uistnictions^ keypunch 
the data onto cartja and verify^ The data must 'l^ punched with^lOO% accuracrjr in correct 
• foimat.(l) > , . 



Griterion-Ilef ereneed Measure 



If ang the mateiriai provided By your instructor, keypunch the data. 



Performance Guide \ » o 

.Put wi^^ 

4. ^nmjge^ poper sequence. 

5. Punch card& . ^ / ^ 

6. Verify cards, 

7. 'Repunch cards as needed/ 



Duty: PROVIDING airway care and pulmonary resuscitation 

TdSk: Administer Bag-made Remiscitatibn 



Pcrforinance Objective . * 

Given a^lMg*imi^ manually ventibte a aimuUted jurtient .^^^^ must be ; 

inaihti4^j^[^^ must form a no-leaScage seal, imd vc^matipn must ne at of 12 to 
15 bireatka mintite with the bag aipeezed once every five aeeonda. (15, 68) (lO, 6ii(-63X 

Cmerion^Refer^enced Meakire 

% Your iruitructcM; wJQ supmy a Emulated patient Perform mamnd bag-raiiBk y^enjdlatibn. 



Performance Guide .c; 

" ■ / . 4^ ■ ^' . ■ . ■ " \ \ ■ , 

1. A^ Fl^ce maidc oh^^ , / ^ 

a. ^^^^ • . . 

b. Ajura :f' 

2. : PbaitiqAil^^ " . ^-'4 

a. . - Se<iiu^^ 

b. I^wtim^f^ 

3. Adndniste^i^ 

a. Soueeze bag firmly 

b. . Observe (Katfa^ • 

c. Allow bag tblre*aw 

d. Ajsure no miaidc lei^^ ^ 

e. Impectfbr piitfentvomi ^ 
1 Remove any yomitus 

g. Repeat steps a to c above - r ^ / 



piity; BLEActnNGA|p™ 

TdSkl Apply Temporary Rinse 



Performance Objective 



Gwen a patrcHi ^desjtf^ rinse and necessary eqpiipmi^t and ^ s^^ 

1»mponiry rinse to |^ completed application must result in an even 

distTOfUtion aiid ill Mtuf \ 



Giriterion-Ref dreneed MeaAve 



Usiiig theltenapcHtHEM^ try your iriirtructor, a^iply^tiie ri|ise to ^tron's hair. 



Peif prmio^ Gui^ 



4.* — • 



; 'A 



■5.;;Toi^|liap 
aptdieatc^. 



dpop. 



over shjunppb bowl, apply riiise around front hairline using 



7. Wnh (Mitrbn in sitting position apply rinse: 
a* Around nape! 



b; ; Upi 



8. Ghec^ h^ ' ^ 

9. Leave riMe 



10. H|d^Gt<^^^ runsckar. 

11. Hafciis hbw'rcift^ty.^f^^^ 

NOTE; Record procedure in qustpmcr iSle, 



Duty: OPERATING GAS WELDING EQUIPMENT 

Task: Silver Braze Ferrous Metals With Gas Equipment 



Pdrforinianije Objective 



Giv6n gas gelding equipin^nt, work order, fenroiis metal flux and silver brazing alloy; htaze 
joint according to work order. Visual inspection \^ 



1^, complete join^t penetration 
^b. lOC^ coverage of joint surfaces ' X"r 
^ ^ cj . complete adherence to base metal ' (1) 

' • ■ - • ' ' • - ■ ■ ..' . .- : ■ ■ ' . ' .1 . . .■ •\ ■; . ■ • 

€riterion*Referenced Measure > . / 

. Sflver braze ferrous Aietal with gas equipment according to Vwork order specifications. 

Perfprmuice Guide > . . '\'y / 

^ L\ Select Sitf * 
2.4 i GIeaii^^a^ ' / . " ; 

• 3. \ [Sdect coired: size wddmg lip. 

4. \ Tiiin onguandidjustf^ 

5. \ Heat metu^ flux -and apply 

:6.^X^o6Vdeanviimd check joint for hol^^ ^ " 



ft to. 



D U ty : PEaiFGRMING CONSTOUGTION DUtSk 
Ta S k : Attach Weights to Draperies, 



Perfbrmahce Objective 



.1 



v> : Giii^^a^ iihhenimed^^apei^ or fdmc for'coveiw and ui^^ - ^1 

; \ >w^il^\tl^ htiM^ scifsors, attach ydghts at the corncrs^and seams of the diap^gs. ' 
, Thef^o^ wiat be cotepietely covered widi fabric, seeur^ fastened ai'ihexbrners uid at 
Mcfa swm^ the samX distance from the bottom and wfll not be visible frdin the oiittide. (6, 



Griterion-Referenced Measure 



/ 



^ Attachments a pair of draperies.) 



I , Iff ' . 

f|;,Paformiuioe.Guide - ' 

^ ' 3. ITdnpcirykwide y6u/iiuiy nedt^ i^^^^^ u 1 




SECtlONin 

gX^A^^'TlNG CpGM^ ^^ LE ARN WG VIA WRITTEN TESTS 



.Evahiatiod gcrves an integral function in the 
te;iching/learning process. Naihdy, goals and 
objiMstiyes form, a learning structute while 
evaluation determiiies the integrity of this' 
Qeaign. What arc the levels of> this structure? 
fikwm^ provides these learnihe 

g|tic6 the hierarchy of the learning levels. As, 
^eapher^ you identify theg^ levels ^^^^d^ 
P^Vcl^ tVlien }^oii eViAuate a student 
^^^^easure him or Ker against your coiirsb 
W^^^ . Simultmequialy, you measure^ thi 
m^trinen^ss of yotiir leaurong i^^^ 

^||toy,evaluite^^^^0^^ th^i foUowingl 

■^'""Hlievcls^e rcviewea. . \ 



^fip^ultf Wly * such as: 



develop a plan, or write a paper. Example: 
Develop a rationale for using passive and 
active solar collectors in an underground 
house. ^ i4 
Evaluation Level Emphasizes logical 
judgement Test items usuflUly include such 
^^^8 compare, determine the best, judge, 
or %ipport Exaittple ; Determine the best 
meihodyfor tuning an -eight* cylinder en^e. 
Sjupportiyour answer. ^ 

Guideljiies for Test Gmstruction 
Considi^ these learning levels as you construct 
an objectivij test. Follow j^ese general^ 
guidelines when developing objective tests. ^ 



gpreiiS^^ meaninfi. 




f avff 1^ Vcxjuchp^^^^ Example; Give ■ 

iX bejgin ^\if,t^ phrases "such as: 
^ JiffesiV' or 'rWhat would you 
"mt*- Ebcamble! Hovr does' an 



^f||?v a<>roum^ when 
ttnal balance? 

^^^n«l.<ii3/^niphas^^ 
^^'''^^■■T#,#i|j8*uwftl^^ witfr 

yaa; which, or analyaig.. Example; ' 
"-.r following is not a correct 
''*-^^^tt>ng~ « Stable? ■ •■■ ■ . • ■■ ' . 



^^j*g;i^jml^ wheii^ piiacinc> 

[i^i^b<^ore;haaidli^ pr 




Avoid axnb||uity 

Be sure to test thie objectives , 

Make k^ys for all testQ ^ ; 

Avoid texibook or figurative lui|^age 

^lake queistions bri^ arid concise 

Avoid tricky or misleading^questions 

Includei a question item%niy once 

Determine length of test by student 
^ maturity and tme available 



Group sinjilair- types of qu uons 



^together 



jfelSl^^fer easy scoring of tests 



Ke.q^item8 indeperi4^ari|.6f «^ 



TypfS ntOhjective Tests^ . « 



iwd pr chipped dishes 



at th6;|K>tt^m 



Some "^f^ thfe'ittore cipiAjmon bbje^tive 
testis : are opmpie^bnT tiike/tM^e? 
choici^^'arid nu^d|^ 

levd liBarmngTdtin^ are easier- to gride ^^^^ 
weighv ^essay^^ 
guidelines for t|ic«vfow^fff^ 
iisfedort the foUowirtg^I^^ V : • 

' ■ ■• ' ■ ' ■'•>.' -'Y'* 



TjEiniphajdzeis cieativiiy. Teiit 
l^r &ifaudib:;>flUc^ wprds as: think, 



B 



A; ComplcfiwIteiMv , — 

1^ Do not indicate answer by length of 

' blank. 

2. Use questions whenever possible. 

3. Hace blank as near to the end as 
^ possible^ 

4. Avoid pving leading clues. 

5. Omit important words only. 

True — False Items 

; 1. Avoid double i iiegatives — state 
itcsis pba^ M negative 
8tat<^^ the 

n^|iiti^ 

'2. A^W tnic am partly false 

statcnneiiis. ^ 
3^. Strtini^^ contain fewer 

thai^ ■ ■ 

; 4, Av^t^>^^ "weak 
. , «Bi^^ and veibatiiri 

■ . stailEiimdnt^l^v./ 

1 ^ . ; shoiil^ should bisfaJ^. 

ii il^rtriiM)^ cd^isi4^ed 
- ? r ".'miflifei^^ .■ . . : 

Uaofmf (RiAty^^M^^^^^^ 

t 7.- A#6i^ vocabulary, 

. ,i\ ^ti^ili^^ "and 



dr r^iitiple Chb^^ 

r 1/ Avoid ^^^m best choice 

/ consistehtly short or.^oonsiBtenily 

lonjgi'-'' '. >s 
2. Use complete V not incomplete 

iriatbmie^^ 
i. Mal^^^^^^ posrible respcnsci 



HI; 



5.-; '7;:^vpi#;lM^tibh;:: • of yfOtda 'and 



onse. 

8; ^ ^ch <pie(itiion 8^ indudfe one 



D. . Matching Items • 

1. Use no less than five items; no more 
th^ twelver 

2. Keep all re^^nses and statements 
in the same Category* - . 

3. Kee]^ each matchmg test on one^ 

4 Make the number of choices greater 
than the number of blanks.. 

5. Avoid specific determiners — , Le. . 
ah^ays,' never, none, spmetimei^ . 
seldom, ujBually. /! > - \ 

6. Cen repeat alternativjes, if 
' ^^ccessaryi • / ' . ' * 

— - ■ •■■ ^ r ■ 

E. Essay Items v 

1. Use this type of /question to 8^ 
students ^understand functional 
relatibnship&k>/ ^ ' 

2. V Ahvays^l^icjE^telBlearl^^^^ 

discussion^ /%8ir^.^^Re^<^ the ' 
resf^nses, by ^la^in^ within 
the^question. 

3. CaUfor brevity in^espot^^ 

4. Wei^ questibnjB only on the basis 
of indicate^recl^naes. . ^ ^ j 

. ' 5. Deifefop^^ . iribiddll'^^aiWws;^;^^^ 

down the flnw»;^;mto, ^ ^^Kincv / 

poinW (or a fmmiftm^Mm\ 

6. Soivre. should be bassd^ on th#', 
number o| poihts contiuh^ in the' ' 
answer as imidrted on^l^B^^ 

7. ^Ten student the point value of each 
item. 



/ . 
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mm 



selF:<:heck m 

Evaluating Costive Learning 



Directions: Read each statement, ^choose the best answer, and record it on a separate sh set of 
paper. ^ ^ ' |- 



1. Illustrate an example of appropriate offile layout. At what level of learning is this sentence 



L 



•«u evaluati<iin 
h. analysis 
')C. knowledge 
d. comprehension 

2. W}iat would yo^' do if a robber approached your ieUer*$ window? At what level of learning is 
this question 1 .ting? , 

" k. evaluation " . ^ 

.analysis. .' , - •^.-.v- ^ • • , •• 

■^^ . c.^ . appHc^on ^ \ " .. 'V^r i ' " ^ *• - 

'* 'd. ; synthesis'' . \^ '• '''--^ . ^ ' ■ . ... 



At what level of^eaming is 



t> 3. The form used /or ordering office supplies is ^ 
' ^ this statci^ent tes^^ 

a. knoMedge ' 

epmprehension V 

^ c. ^ app^ - ^ 

.c-./ii;, ■ d.*' . analysis " ' - s*^-'" V • ' . . ' ■ / ^ . •. 

^ 4.. B'rite a plan for prejtqrmg children's playtime dctivUies. At what level of l^ifung is thiis \ 
' ■ '■:statement, testing?' "''V '^-'a.-^ ...l^*^-— ~7 — ^^"'^'■^'T'', . ; / . z"^* 

* a. ■ synthesis " x. ■■■'./■; i ' _ ■' y . 

be .eviduation 

c, analysis 

d. comfH'ehension , 



5, Which of the following guidelines are considered whileydeveloping a written test? 



a, write trickj/^iiuestions 

b. .develoj^lengUiy questions 
JB. list the objectives 

use textbcfok lan guage 



6. When writing completion items, 

^ ^ a. indicate the answer by 

' bsf ijise'^emerit8,.if , 
\,c^ . j^placfTB]^^ 
dl give leadilrig chies 
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d. U0e obmpoimd aentenccs 

When writing multiple choice itemsi 

'tu ufe incpinplete ststemeiits^ 
k uaeidiiwleremoiim 

d« tiidbdo tMe cboicei or ^ > 

Whm writing initching ite^ 

■ .'f ■ 

iL u«$iiioiretIianl2iteinB 

b. imspocifiedetert^^ . » 

c. - ' ' i£iB<m;iNq^ . . " *\ ■ • 

• ■ ' ■• ■ ■* 

When dievdoping 

d tlMMflCMe ;^ J 



EKLC 



iSfECriONIV 
EVAHJATFNC^ AFFECT! VE LEARNIRIC 



: As. vQcatipna! teachers,' we are responsible for 
.biulding: into our tnstructioii cogriitivc and 
affective leo^ning activities. In module two, 

/ the exainjple of the attitudes^ values, and 
feelings a child care worker In a specific 
performance objective was given., 

. that the child car^ . 

|cww]^ tnust Vkt children^ enjoy helping 
|c|tildr4n^ for tlidr Mety,. and 

^ihowenthusuism. 

p;pS;^weational educators,, we are Ixfsquently 
^imjnded that one of the prim«uy;rekkms 
||mividuala lose their Jobs is due to poor 
^^^T^^ atilitudeiratfaer than their inabilitjr ; 
i^^^f^r^ reipiffed by 

^;oectt^^ pci^t has been %ther 

ihi^^^ wer^ asked 

Ithe^ traiftis t^ iei^ed 6f ' their 
^jp^ he einplojrers mtmie#|d listed 
Sfblloi^^ traitis: enthusiasm^ 
" " Wty^d of huiacr ; tad^ and. 
I^n^^^ sensei df^ 

industry and 
- c^ and^.. a cboporative 

I^iw 4o yoi^ an instru'ctcNr assess jt^Hrelated 
ij^i^des? h 3^ simple 

|;milAr<^r . Folowing ^ are suggestion /or 

tool for assessing 

^^i^£Rect^ 



Icieie study pr problem solving item may be 
" io^^^;^^ aichieyemenL Let^s 

thaf 'jrou i^ah^ to^find out if sMentif 
tiia^ th^ their 
a^e<^ th^^^ 
couid'tuse tlte fo^ 

. \' .." ■; ' 

'Attitikiei^^^^^^ PeffSrniance 





b^Sik^iiS' arri^j%i<^^^v^^ the fost 



:ij«ui 



as^ 



Sue's Hioughts: ThU sure^ is* a dumb ni<< 
and a crummy addr^j^. HI bet they doni 
have enough c»$tomers to pay ^weiL Oh^ 
there the oos$ looking at the ctocfrT 

Mr. Je^ingB: Well^ Sue^ 1 si^ you are epttk^ 

off to a late start r hope this wont bipp^ 

again. .We have to be ready for is ir^ crch»rd at^^- 

ekyen day^so I niust adc m^^^ 

be on tinpi^ If you will report io 

^he hostess, she will put you to work ^ C 

Sues O.K. Mr. Jennings. ^ t v 

Sue's Thou^t You'd^hittMe woiOd know 
I have ip ride the hui. % miihed diie i^y juH - 
being. at the corner. I guh$M:^^is 'a real cm6r 

. Narrators Sue is humedfy show^^hbw to 
prepare the isbles^anid! is giveii a menu to 
study. She^ gets a Coke arid go« into the* ^ 
restrbom to sit down* 

Stie*s. Thou|^ta: I wonder what li imni^ 
"FamUy Sypice For Four"? Mn: TWpp it 
school sufgieatei that lget 4 mem,to iiui^ 
yesterday, but I UHan'tpn th&payroky^fWl ' 
didn't mate my time. . -4 



: For discussion: 
1 



/ 



What^attitudes wiU keep Sue from doiiw 
her. best? v 



2. Is it all Sue's fault? . 

3. Suggest 80|ne ways she could have goHbfifi 
• ihisf!i^di^y<i>rlToabe^ „ 



^thur. k". Jensen, et. al. World of Woih^, 
(Clenisoh: VocatiOKtd Educational " Media 
Center, mi) p. 201, 

'2 Julia I. Dahympleii FhylUs iC. Lowe, and 
Heten^ Nelsdn,f>«f|aMl£pn/pr «i>iMl Ro^-*., 
Homef0kei^Wage ^mef (!9ftaiMf!ton^ D.C.; 
Ur S.^Deaarbitent of Aealtti, Educatfqn and 
-.Welfare, 1979) p. 39. ^ ^ ^ s 

* ' \ 
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^ipluating studentB on appropriate job-related students in performing k task. Pointe may be 

may be aceompUutM by devifing an ilem Hmffied to each item by the instructor and a 

clieddBrt. Itenifl would , consiBt of desirable 'total grade calculated for each student / 

objKrvable behaviors to be demonstrated by 

IWSTRliCTOR CHECKLIST; _ . , - ' ' ' ' 



■ - .. 


RA1 


riNG* 


ACTIVITY Accept an orthopedically handi* 
cappra child 


Acceptable 


_ Unacceptable 


1, " Greeted child vrith a smile 




0 


2. Spoke to child in cheerful tone of voice 


1 


0 


3. Looked directly at child while speaking 


1 


0 


: 4, Showed no signs of pity (i,e. sighing or 
frowning) ' ^ ' 


1 


0 


y 










♦ 

i 

— ) 









^AU adhities dicnild be performed acceptal^lv 
Total Score Possible 4 



Total Score Required for task mastery 4 

SUMMARY! - ^ i 

Attitude evaluation is inherently, subjective • the sole criterion for grade a^|8iglunent;r riithm 
and ii^ measured indirectly. It is not used as it assumes an unobtrusive role in the overall 

evaluation policy. A rating scale is frequentlj^i 
used in attitude assessment r 



SELF-CHECK IV 
Evaluating Affective Learning , 

Directions: Read the following item and respond in a brief essay-type fashion on a separate sheet of 
paper. Explain your answer completely. Then, compare ycur response to the model answer at the 
bottom of the page. 

Situation ^ 

One of yout coDeagues comments, ''Establishing aff ective^learhing-criteria is unnecessary. It is 
busy work because every student attitude is different and it can only be measured biasly. I don't 
need to do it to be an effective teacher. 

' ' ■' . ' ^ 

Can you convince your friend of the importance of establishing criteria for evaluating student 
attitudes? 
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SECTION V 



Grading policy varies from one school diBtrict 
to anotbor; however, ^ School systems tee 
reqidrcd to assign grades and report theae 
grades to students and parents. The reports 
may be based on a snc-week or nine-week 
grading period. In addition* a final pade for 
the semester and/or year is required.^ 
FoDdWing are dternative grading approaches 
which nfay be used alone or in combination^ 
dtoendii^ upoii requirements of the 
^QOl irystenl and l&e system used by each 
ind^duai instructor.- v 

Th^ following lis^ is not definitive. Any 
combination of the following approaches is 
feasible. The '*best** grading method is the 
one(s>. that best suits' the needs of your 
students, tiieir pajrentsi schocA administ^tqrs» 
and yoiirietf. jThc following approaches 
represent a variety of ww8~used„to^ 
Record, ai^d make yahie judgements*. The end 
result, however/ measure what 

students know, how they perform, and what 
theyvfeeL 

L WRITTEN TESTS 

Written tests are used to determine what th^ 
studt^nt Impwa These tests have b^ 
instra<^bn histimcally for assesing student 
understimding. 

Test items ire Imed on recognition or recall 
typier itema^^^^^l^^ matching^ and 
mub^k^choice are examples of lecdgnition 
type i items. %he student % to 
recogd«e the eorrect abw^ 
or'^miiMre ihmrnative ahsw;crs; RecaU typei^^ 
^i^4e cb^^ essay items. 

TIm^ 1^ not given attortiatives but must 
answer based on the information he/die 
possesDCflL 

When selecting the type of written test to use, 
it is important' to cdn^^ leveb of 
learnii^ -the^stu^nts* abilities, and., time 
conibr^^ tests are tracUtionalfy 

tt<)inifi^i^eie^ 

;piia^phici^^ :perf<^inan<^^ 



GRADING ALTERNATIVES 

.f 

See Sample 1 for an sample of a written test 



2. PASS-PAIL/SATISFACT<>RY OR a 
UNSATISFACTORY 

A pading system of this type is used when 
;tii1s^5iua^ of; work falls into two ;^d^^ 
J categories. Eididr tiie/ivori^is accqit|dl|le^i^ i^ 
is not afkieptiilde. jb pe^^ 
ibtmction, task nuutdrv impli^ thirt tli^ | 
stud^t nmst porfcMrm the worl& at^ i Icvd-; 
whidi woiild be acceptable on the job. 

Se^ Sample 2 for an example of a cheddist 

^ 3. NUMBEJl OF PERFORMANCE 
OBJECTIVES COMPLETED 



This in^^^ 

determine the total number of o ^ 

coi^pleted by idl students within an idenrtifi^ 
(pradmg period. #hen (Mlculitte the avm^ 
number completed. (kadc«^^^^^^^<^^ 
deter#ned Imum^ on tte ni}mber o| 
comidroona 1%is sjrstem miceantlrite^i^^ 
evaluation based on^ what^di^e .l^ 
rehtive to other 8tudente (norm*m^ 
tutioring is antftiier ^ G^^^ 
tdhig rcredit becaufe eid^ 
L to students who act as peer tutOK 




Samjde 3 for an examplp of this ipethod. 



;1 



4. PpINT AS&IGNMENT TCtt 
PROCESS/PRODUCT CHECKLISTS 1 

The instructor ndy assign mints to eadi itein 
on a process or |NXMh^ 
calculating the ^ total number oftj^in^f 
individual students have ea^ 
pmod^ a mean can^lie estiibl^ 
gradtos ascDj^ed^ istiidfm^ 
terms^oflhow-^1^ 
• irtu^ehtii in^tiie 'dascL 
' d<»ira£]^::*k'^a:P^ 




5. COMBINATION APPROACH 

. -f ' • • , > 

A grading svstem based on a job-related 
attitude checklist, performance/product 
cKeckbstB, and written test., score for a 
medfied grading period is an alternative. 
WeigHt may be assigned to each. For example, 
the performance/product may account for 
B0% of the grade, the written test 15% , and 

the job»related attitudes 5%. 

A percentage may also 1^ allowed for peer 
tutoring. One possible suggestion for assigning 
wei^t to peer tutoring may b^ to give the 
peer tutor 1/2 <^edit for a task when he/she 
naa complied a peer tutoring session. Two 
|MMsr tutoring scissions woulifl result in credit 
for a complete task. Caution should be 
advised^ however, in order to prevent 
over^tutoring by advanced students. Any 
student who has mastered a task and is willing 
to tutor may do so. The assignment of 
percentages, however, is entirely up to the 
ind^duu instmctor. 

Wei^ting requires the instructor to assign' 
lurbitrary vahies to selected groups « of 
objectives. For example, the duty area of 



P^orming Cash Register Duties could receive 
70% of the semester grade^ the attitude area 
of Greeting Customers could receive 20% of 
the grade, and a Written'^ Test could i^eceive 
10^ of the semester grade. ^ 

SUMMARY 

As voU canjiee, evaluation methods vary with 
each teaching/leairiing circiimstancc^These 
approaches aire described briefly fdr your 
consideration. You are.the final determiner, of 
uie evaluation procedure. Remember the 
method of evaluation used depends upon 
your: 

'1 

.course objedbives 
students' needs and abilities 
levels of learning 
personal judgements 
; time constramts , 



SAMPLE 1 
Written Tests 



J)IREGTIONS: 



Read each statement , below and choos&^ie item which best completes the sentence. Use a 



separi^te sheet of paper, number your paper from 1 to 15. Write either "a," "b,' 
each number. 



•c/* or "d'' betfde 



1. A deposit is the amount a customer ^ a 

a. withdraws from an account' 

b. r adds to an account 

c. receives for his weekly pay 
d% , borrows from a friend 

2. The total amount^eing deposited is shown on 

a. a deposit ticket 

b. a cash/reccupt form 
/ ' c. , an invoice ' ' 

d. a cash ill-put ticket ' ^ 

3. A deposit ticket should show 

a. V j^^ 

b. oi^^ 

c. ordy the checks 
4.:t^ d. separately tHe amount ^cpins, currency, and checks being deposited 

ife'4!r^Wtfie de does not Imve enough space for listixig the checks, you may 

t^^lfotiil/thl^ check amounts ; ^ 




SAMPLE 2 



INSTRUCTOR CHECKUST: 



RATING* 



ACTIVITY Repair rigna on golf course 



Acceptable 



Unacceptable 



1. A survey of the ai^a was made to determine 
the extent and .lature of repairs needed. 



2. Tools, mifterials and equipment selected 
^were adequate and appropriate for making 
the repairs. 



3. Repairs met the necessary standards of 
quality and were accomplished within the 
^^dcated time period. 



^^/~7:Aiiy:tni8h-aiid^lebriAJi^ in making 

repairs was disposed of in a sati^acto^^^ 



/ manner. 



5. ^ Took and equipment used were cleaned as 
necessary andt returned to appropriate places 
aft^r tfie Job was completed. ^ ' 






6. Unused maitenals were properly stored for 
future use. 








>■ . ■ 


■ _^ — ^ ^ 




'■ 'vf;}; ■ 





SAMPLE 3 



- STUDENT 

JoBnNack 
Jane IbU 
TomWinten 
9 Sandra Connors 
Dave Dwight 
Sua Covington 



TASKS COMPLETED 

1,2,3,4.5 
1,2,3,4 
1,2,3,4 
1,2,3 
1, 2 ■ 
^ 1,2,3,4 



GRADE 

A 
B 
B 

C 

" D 
fi - 



SAMPLE 4 



INSTRUCTOR CHECKIJST 



ACTIVITY 



Apply herbicides (control of 
aquatic weeds in lakes and/or 

ll> 2 




ii- 



CSiMked boat out carefuUy and followed aU other 
preparatory safety precautions for doinj^the job. 



Followed systematic procedure in applying aquatic 
herBicides. 



); ^Used sprayicr and other equipment effectively. 



RATING* 



Acceptable 



Unacceptable 



POINTS 



Sfeas^ed and s^/ictd equipment thorou^Jy f ollowu^ 
lUie and prior to storage. # ^ 





SELF-qHECKV 
Grading AltcniativM 



Directions: Below are five alteniative 



their description by recording the appropriate Tetter on a iseparate 8he€;t of paper, 



grading 
priateu 



methods and descriptions. Match the altematives with 



DESCRirnONS 
1« ' grades students on recall type items ' 

2. grades student work as acceptable or 
unacceptable 

3. grades students on job attitudes, 
completed performance or product, and 
written test « ^ 

4. grades student on a qiecific amount of 
work within a specific amount of time 

5w grades student on a ^Vd^ted** checklist 



/ 



GRADING ALTERNATIVES 

a. Written 

b. Performance objective completed . 
c Points asfflighed lo ihstructor's checklist 
d: Pass/Fail ' ■ • 

c. Combination ' 



SECTION Vi 



Afl an instructor move^\ toward a 
performance-based approach in his/her 
.instructional . program, a system of record 
keeping becomes very important In order to 
know the status, and process of each student 
an accurate and detailed system should be 
developed. 



As a student completes a criterion-referenced 
measure and demonstrates mastery, a record 
shoidd be made immediately. Inasmuch as we 
Br6 human, we cannot wait to record student 

Ero^ess at the end of the Week/Recdrds must 
e kept up-to-date daily. The following 
suggested '^information could be included in a 
stui^nt progress record: c 
Student's complete planned program of 
objectives ' 

Date student began work on an objective 

Date objective was accomplished 

Final , rating of performance , 
appropriate 

A wall chart indicating progress of each 
student in the class may be a helpful tool for 
the instructor as well as serving as a 



RECORDING RESULTS 'V 

motivational tool for students^ Wall charts are 
sed to summarize the number of : tasks 
c^iXipleted by . a student in a particular 
program. Typically, the tasks or objectives are 
listed, across the top of a chart, krid the 
students are iisted down the leftside.-When a 
student masters a task, it is '^checked off*' by 
the instructor. 



An individual proficiency record may be kepjt 
for each studenti This record includes the 
tasks and a rating scale. The .instructor rates 
the student's performance. 

^Individual progress charts have been used 
successfully by many vocational instructors. 
The individualized progress charts are kept 
up-to-date by the stude^. The charts may be 
fil^d in the classroom for easy acpess by the 
iridiyi dual student or teacher. 

Upon coihpletion of a program, a 'student 
may be given a record of achievement. This 
record documents the performance levels 
achieved b^ the individual student. 

Following are examples of the wall chart, 
individual proficiency chart, progress chart, 
and the record of achievement. ' 



WALL CHART OF STUDENT PROGRESS 



"^•gpurser ^rii^tor-MechanicS : 



STUDENT NAME 



m 



John Black - 


✓ 




✓ 


































Jack Allen 








< 


V 


✓ 






1 






















Paula Carpenter 










/ 






























Willy WUsorf 


✓ 


✓ 




J' 


V 




✓ 




✓ 






















;lii^FieddievFender .. ; 














V 


J 






































/ 


V 


✓ 


✓ 






















NAME 



ADDRESS. 



TOWN. STATE, ZH» 

^VALUATOR _ 
Rating Levels: 



SKILLS PROFICIENCY RATING 
OqCUPATION CARPENTRY 



_ VOCATIONAL CENTER. 



PHONE . 
DATE _ 



T<TLE 



1 



"A^rXccomplfllSa: N/A - Not attempted, not appUcable , | 

U- Attempted, but not accomplishefl . v 



CA-1 
CA-2 
CA-3 

CA-6 

CA«7 
CA-8 
CA-9 . 

|CA-11 
lCA-12 



ICA-14 
CA-15 
CA^fe 
CA.17 

^A^aa 

^CA-»' 
eA'26 



^A-2? 
CA-28 

^t^A^ 



Commuhtetllon Throu^ Drt^ng 
8calin« and OimMHilonlno 
Utfnt AlAwhrtlOfW and Notatfont on 
Drawlri|i ' ' 

Idantlfyin^ DrsMlfiia Symbols 
Skotchlim FmhavKl • 
Sottiiig Up anci .Adiutting Uyoul 
InotrufiMMits 

Shariwning Twlit OrWt andi Au«ir Biti 

Sharponing and Carina for Saw Blad« 

Slwrpaninfl and Carin« for Chtaate and 

Plana iront"""/. 

6orin« amiijCttttifia Holas 

DrivlfHI and Sattina Nails 

Layino Oiit Biilldlno Sita wrlt^ TnmiH 

and Laval ', :. ■! 

Utihfi Plot Plan Data 

Locatftna Proparty and Boundary LInaa 

LoMtingand Squariir^ tha Bulldln0 

tjaiMK«9>Rrt^^ taval 

Cuhiri« wiiih Potrt Saw 

PlMkii SCQ^ Planar* 

IdaiMlfylQ^ * 

Fbllo|i|i^^ Raqulfiafnanti 

VMaHMl^^ k 

^ C«Htint:iN^ 
Malntilitll^ 
Ciittlno^^bck:^^ 

Cilciilailnl and Ooncratt 

Blocks ■ • ^ • 

Ooil9nfn9 PMtimP 

.S«ttiiia;'An<d^ 
i tdaniilyiiii'^Pivi^ 
'.:>iiiirti8ai^ 
Inttatlii^^rGI^^ Bmi** 

liiiiMiriiv^^ 
^JnatiiiliinlflciM^^ . - 
Inrtalilt^lli^li^^ 

F^iniivi3iii^ 






































































































































































































































mm 









CA-46 

CA*46 
CA*47 
CA-48 
CA48 
CA-60 
CA-61 
CA-62 
CA^53 
CA-54 
CA-66 
CA56 
CA-87 

CA-68 

CA-SO 
CA^ 

CA4J 
CA^2^ 

CAM 
CAW 
CA0 



1 
■'.| 



Praminfl Boot Opaninoi and B«6l>/f 
Saddlas 

InstallinQ Roof Shaathini 
Plashing Roofs 
Installing Shlnglas 
. Building Comicas ' 
InsiaUingWdod Siding 
Imtatltng Ifitarlbr Dry Walls j 
IfAtalli^Pintiing ' 
CtrttjrHi and ififtalAng M^iddlni 
Cutting IriiagiiilisrSlw 
Illustrating aiidSkiichbtg ' > 
Intarprating Codai aliid Spacif ieatiiMfi|^ 
Making Spaeial AMicatlont :^ 
Ravisibni':'.' ' 
ldantifyif|iii DiifMKwions ;aiid 
''Modular L•youtt;v■^^^.;^K■': ^ 
Itanii'ing «ifMl Ch^ 
Oilwlating Ubor and Matartaif C-^t^ 
■' : imiKprtMihg'llii^^ </:<::^ 
EiruMlshihg and Si 

:y'&ieBiigUng^i '^^V' 
• !.lNMlni.iirtll^ 



^.^,JaniiJfi6ittlng^ 

BlSbSrS^Riw^ 

CA^:'^'-'i^pir%^ 

CA^ l^ini^li^ 
,CAr7b ^^ding^SiitNk^:'^ 
: CA71 ■ SartSlni^ 

. 'CA-72''': ^ Corii^fewi^^ 

CA:74. AII#ilnil«lHli^J?»,po^^ 
CA^78 V 'JlfttaMfi^SiwBl^ 

CA'H V8a*ang:Sfl^:^ 

:CA»77i-' '''■■■'^n^^^l^J^^ 

1^ ' 



INDIVIDUALIZED PROGRESS CHARf S • 
^ FOJl 

CONSUMER AND HOMEMAKING EDUCATION COURSES 

Suggested Use of Charts ! ' 

Duplicate an adequate number of charts so that each student will haVe a copy. The student 
will be responsible for keeping his/her individual chart up-to-date. Th6 charts may be filed in the 
classroom where they will be readily accessible to the students qnd teacher or the charts may be 
kept in the student's personal schocfl file. 

* At the beginning of the course^ the teacher will identify the skills and/or cbmpetencies the 
student will<^e expected to achieve for basic and advanced units and semester courses. In some 
areas alternative skills and competencies are listed. The teacher will identify the number of 
altertiative skills and competencies to be completed by the ' student. In an effort to relate to 
nejds of individual students, additional competencies and skills may be ad^ed^ The student 
aelects the alternatives ^olie wishes td achieve and may contract with the teachfer for the number 
he/she will attain. ^ / 

'.■ ' * ' , " . 

As a skill or competency is attained, the student records the date u^der the apprqpriate 
quarter colurrtn. ^ ^ . ; , ^ 



Student. 



CONSUMER ANDvHOMEMAKING EDUCATION, PROGRESS CHART 

Foods and Nutrition Resource.Unit 
M Low Cost Meals . 



Cbmpetencies 



Quarter Achieved 
2 . 3 4 



I. List. principles of meal planning. 



2. List major differ^ences between the low, medium, and 
hi^ cost food plans. 



3. 



Identify three* factors affecting food prices. 



List three: practices a food shijpper tan follow to' 
iYnprove shopping practices. 



Describe' the contribution protein makes to health and 
well being. . ' 



6. ^ Differentiate' between complete .and incomplete protein.' 



Given a menu for one day, calculate the total amount of 
protein for the day and determine if the recommended 
/amount fonsan individual of your age and sex has been ' 
met. ' ' . . 



; 8, Plan low cost meals. Evaluate meals using a class 
developed check Ijist. 



9,- List three ways^^^to economize Jn preparing the main 
: , dish. 



|jjH[p.:v Plan and^prepare alow cost oven meal. 



Ml V. Plan and prepare a Ibw.cost meal using a sm^ll appliance 
pf; f or the top of the range. / 



ACHIEVEMENT RECORD 



Seric;,,::; 



ACH0ED THE PERFOrIiIANCE mis AOCNOVLEDGED ON 
THEREVERSES1I)|E(S)F0RTHEPR0GRAM OF 




n. 



m 4i 



rtomntctiiwrtlc-- 



Difiiltbii 



A A««|ifcy 



N/A 



u 

No. 




OHO 




"CARPENTRY. 








4 










. 2. 












if • 1-11 . • 4< 1 kl 4 ll 

: UiiniAiilniiitiofliuidNotilioiiioft 
'Driwii)|[ 






A/ 


4 


; Iiiejti(yiii|Dftwii|Sr]iii)oli 










SktlchlDgrRelknl < 








& 


.Swnil)pi]HA|iiil|||Uyw^^ 








7, 


SbvftniiiiMlM&indAiirlliii^ 








& 


SlwpnlidGiii^ . , 








ft 


~^^^uA^ Ciiii« for (!!^ ind HiIk 






J. 


I|l 










U. 






























H 




















if 
























"' 






m 
















■lLl.fl'''>' 


V;v;. 



No, 






Dil* 


in! 






■ ■ ^ 




,1. 




11 










22 




1 ^; 






23 










24 










% 










26 










27 










28 










29 
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. ■ ' .1 


30 
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ft 
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If 


w. 













ft 



mm 




FM 



fiiiipil FigtliM niMw Ikn uraHfirririBi 



.111 



...ataMlidiow: ~ ■ ' " ■ • 



Sitbffctorf 



ImiHroirsnittnt 



InitUb 



CHCX»C.6tJT ACriVIT^^ 

Infcm your instructor that you arc ready to be tested. You wiU be provided with a copy of a 
multiple choice teat and an answer sheet Record your answers on the answer sheet and return both 
the tert and the answer sheet to the itistnictor. -— — — — 



ERiC 



:^ • 
37 



